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Play-fighting and chasing are the most common form of play
across species, found in nearly all mammal species and in
some bird species as well.

Usually involves a play signal , and little or no
threatening communication.

Self-handicapping Is seen.
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Play is VOLUNTARY

It is Intrinsically motivated: you have genuine
desire to be doing what you are doing

You may stop doing it when you feel like
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we’re playing.
The unwillingness to be distracted easily is a
hallmark of play, even for easily-distracted children.

Active engagement allows us to learn to plan, make
decisions, strategize, allocate resources, and




somal systems are baslcally unpredictable
and growing ever more so. There Is
Interdependence. If one aspect of the system

IS changed, there is a ripple effect on other
parts of the system.

.. MPIay IS one way to _help chlldreln_ Iearn ‘aboeu_t
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kinds of play?

It IS time-bound.

There is pressure to make play something that it is
not, or to “get something” out of it.




Play Is not ordinary or “real” life.

Play typically involves non-literal behavior (behaving
“as-If” something is something else). We're free from

a lot of external rules when we play.

Pretending helps young players sort out and make
sense of (or re-symbolize) “reality”, help_ing us

@

3, 3% - 55




CULTURE

Play tends to be secluded, often surrounding itself with secrecy or
separation from others not playing. It often occurs in groups.

Self-organized play helps us form social groups, distinct
communities within society. There is an important sense of

lloyyship that.arrives through. pla
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own play...

They begin to establish their own system of authority.
Social control iIs maintained through negotiation,
compromise, discussion, and (sometimes) force.

Through the process of negotiating, settling




In children’s play
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animal of any species to play if playing uses up vital
energy and puts the animal at risk of injury or death?

Play provides an opportunity to learn physical skills
and behaviors that will be needed later.




The “Artist apprentice”
The “Peacemaker”
The “Guardian of the gate”

Less directed




characteristics of games that are effective
for school-agers:

Challenge (goal obvious, but outcome




Greek philosophy noted ‘themes’ of play

AG O N . The gods were seen as “playing”

with humans by providing challenges for them. This
Is the “conflict ” or “challenge ", or competitive




Brain Development

Virtually all young mammals play, despite not havin g
a human-like cerebral cortex.

Mammals tend to play most at the time the
cerebellum is just finishing its growth, and when
mylenation Is occurring.
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child development?

For Erikson —a way of learning about
the reality of the adult world.




BELIEVE play
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What Is “pretend”?

Five Criteria for Defining Pretense

Familiar activities performed in the absence
of the necessary materlals or outS|de of the
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cognitive development?

Helps sort out REAL versus PRETEND, and
understand reality. (Piaget: assimilation, or
reconstruction of familiar events; you control)

Allows practice REASONING, and dealing with
cause and effect. (Note: even in make-believe,
Qs e X

iRz




sycho-social Development

From external to internal regulation

Perspective-taking: figuring out what to tell
other people




During the preschool years, the SUPEREGO is
developing.
Common: fantasizing about the opposite-sex

parent, and incorporating characteristics of the
same-sex parent

Defense mechanism

ed when the urges of the
ey s
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development and play
Make sense of the world through logic rather

than intuition
Great enjoyment of games with rules
Tendency to over- generallze see rules as




Social Development and Play

Industry v.s. Inferiority (Erikson)
Peer approval becomes important
“Real” work Is valued

Failure or social ostracism leads to feelings of
Inferiority

Child may not try things that might not
succeed
Peer group influences play selection

Peer groups self-organize, with leaders and
followers

Increasingly, no adult present



(Social, con’t)

Children begin to establish their own system
of authority, and social control is maintained
through negotiation, compromise, discussion,
and sometlmes force

B T



school-aged child:

Use of miniature objects to simulate real-life
Barbie, action fi




C W RuUles .
How are they Different from other forms of play?

Even while engaged in fantasy play with
manipulatives (e.g. Barbie) the pretense Is
more story-telling than pretense, and more
language-based than action-based. School-

3
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children were playing in the streets.

Saw games with rules as a manifestation of
“concrete operations in the social sphere”.

In playing a child is required to balance his own




Revisiting “Rough & Tumble” Play

One estimate: 5% of the free-time
activity of 4-5 year olds, and more than
10% of the free time for
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How Is “rough & tumble”
different from aggression?




In behavior,

Rough & tumble includes: running,
chasing, fleeing, wrestling, jumping up
and down, beatln ] with ,an@Qb, ect Lb
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In structure:

Rough & tumble tends to be reciprocal,
with role switching. Self-handicapping Is
h




In consequences,

After a playful rough & tumble bout, the
part|C|pants usually stay together and




fighting and other “rough & tumble”

Findings from a study by Smith, Smees, Pellegrini &
Menesini (2002)

Children say they playfight because : “it’s fun”,
“better than real fighting”, “it learns you how to get
Jauscles’

b,
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ygu usually don’t get hurt”
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several reasons that classroom teachers
tend to think more negatively about play
fighting than children do:

Elementary teachers tend to be female, and
females may underestlmate the “fun” of play




Individual differences

For most children, rough & tumble does NOT

usually escalate into “real” aggression.
(Children acknowledge that “sometimes” it can
become real |f someone “ hlts too hard’, for example.)

DR s
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(see the Wolfe, Cummins & Myers chapter)

Exploratory representational play (ERP)
Intrinsically motivated
Self dlrected exploratlons
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peers writing answers to math problems
In a workbook...

At a certain moment, he pauses in his work and
performs a make-believe action with his pencil.
“Shoom”, he sings, moving the pencil along through
the air like a rocket ship. “Going into light speed,” he




A\PPUIOc
Play as “reward for work”

Underlying assumption: play is frivolous, but
can be used as motivation for doing
something
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earning centers. Two children have now chosen to
play in one of these: the dramatic play area, which has
been arranged into an elaborate, make-believe hospital.

As the children discuss their play theme, select
Imaginary roles, and then enact these, their teacher




Approach #2: “Hands Off”

Underlying assumption: play should be
completely free. Adult interference will
reduce the benefits of play.




centers. The teacher provides materials and activities
and encourages children to play independently.
Occasionally, he enters the dramatic play area to
Intervene.

Two 5-year olds are now sitting rather passively

IN this center. One child rocks In a small
g m@ I.q%a.;_; ) .ﬁ_ . a 31&«% p -}‘. "

......




“What?” the child at the stove asks?
“Will dinner be ready soon?” The teacher repeats.




Playgrounds give children a “sense of place”
(a secret place that is just yours, where you
get a sense of personal order and personal
power)

Children may feel more ownership of an
_outdoor space, than an m_doorzspace




The “Narrowly Focused Play Intervention”

Underlying assumptions:

(1) some forms of play are useful toward
development and should be encouraged, and




morning playing in centers. One 4-year old is building
with blocks. A teacher watches as he constructs a farm,
which includes a block enclosure —a corral — into which
he has placed plastic farm animals.

At a certain point the teacher approaches and
says, “Tell me about what you’re building.”
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Approach #4. e broadly Focusec
Developmental Approach”

Underlying assumption: play is a “medium”
or context, in which teaching and learning —
the main objectlve can be made fun




Psychoanalytic Theory

Sigmund Freud

Play allows children to rid themselves of
negative feelings associated with traumatic
events.




jects

h obj

1S

development.

In
Istingu

ldren d

i
ing

I Mmean

0p
(7p
D
| —
(@)
@)
| —
Q.
(7))
o
-
)
(7))
(D)
 —
Q.
(D)
 —
>
©
al

Pretense helps ch

from the

Vygotsk




Playgrounds give children a “sense of place”
(a secret place that is just yours, where you
get a sense of personal order and personal
power)

Children may feel more ownership of an
_outdoor space, than an m_doorzspace
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George Herbert Mead

Play helps us differentiate “self” from
“other”




